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1 Introduction  

1.1 General 

The number of students with disabilities within higher education continues to increase year after 

year (Pumfrey, 2008; Liasidu, 2014; Seale et al., 2015). Among other things, this may be due to 

more and better opportunities for students with disabilities, support plans and services at higher 

education institutions, better financial support for inclusive processes (better infrastructural 

capacity, support staff, equipment etc.), and changes in legislation and policies on international, 

national and higher education institutional level. The latter was implemented by many countries 

to make higher education more accessible for students with disabilities and by doing so, becoming 

more committed to supporting and implementing the processes of Inclusion (Barnes, 2007; 

Jacklin et al., 2007). Some of the ways in which universities are doing so is establishing support 

offices for students with disabilities, incorporating the use of new technologies and implementing 

inclusive educational practices (Moriña A., 2016). Studying at a university can be empowering for 

students with disability and can represent an opportunity for their social and occupational 

inclusion. The opportunity to study at a university can increase students’ opportunities later on 

in the labour market by getting and keeping a job, obtaining higher revenues to and achieving an 

independent life. For some students with disabilities, the experience of studying at a university 

and being successful at it is seen as an opportunity that strengthens them personally, enabling 

them to rise above the difficulties they face in their everyday life due to their disability (UNESCO, 

1999).In the international project „Inclusive university – a set of tools dedicated to higher 

education institutions for better respond to disable student’s needs” we deal with the inclusion 

of students with disabilities in higher education.  

Based on different classification of disabilities (WHO, 2020; ESU, 2018, Bera et al., 2010; ANU, 

2020; Jakšić Ivačič et al., 2020) we agreed to elaborate the inclusion of and cooperation with 

students with disabilities in five chapters in which we discuss different disabilities of students:  

- Students with visual disabilities 

- Students with hearing disabilities 

- Students with physical disabilities 

- Students with mental health issues 

- Students with other disabilities (students with specific learning difficulties, students with 

speech and/or language disabilities, students with ADHD, students with autism spectrum 

disorder, students with long term illnesses …) 
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By creating a more inclusive higher education for all, we are creating a path to protecting the 

educational rights of students with disabilities. Therefore, higher education institutions must 

design policies and strategies that will encourage students with disabilities to enrol and complete 

their degree courses successfully. In higher education, there are three stakeholders, responsible 

for successful inclusion for students with disabilities:  

- teaching staff; 

- administration, management and  

- students.  

In this chapter we deal with Students with other disabilities, not described in chapters 1-4 

(Students with specific learning difficulties, Students with speech and/or language disorder, 

Students with different kinds of neurodevelopmental disorders (such as students with ADHD), 

Students with long term illness ...), with focus how academic staff shall manage teaching process 

that will support inclusion of those students. The term “manage teaching process” includes: 

recognising students with disabilities and their needs (with focus on communicational needs), 

planning the teaching process, delivery of lectures, motivating students with disabilities, 

establishing a teaching-learning environment in classrooms, examinations and assessments of the 

knowledge. 

We are aware that the teaching process is part of the complex university organization and that 

the inclusion of students with disabilities cannot only be the responsibility of teachers. In the text 

(where it is needed), we refer also to the role of management and administration of the university 

and the conditions that have to be fulfilled to facilitate the successful inclusion of students with 

disabilities in the education process. Students with disabilities also have to carry their share of 

the responsibility in the process of inclusion and putting in the effort to ensure their success. 

1.2 Structure of this chapter  

In item 1: introduction part we make introduce the topic and the context surrounding it. This is 

followed by item 2: Types of other disabilities, not described in chapters 1 - 4, where we explain 

who are students with other types of disabilities and with what kind of impairments they deal 

with. The core of this training programme is item 3: competencies of academics and item 4: 

higher education didactics, where we state the different strategies, principles and/or adaptation 

of the teaching process for students with other types of disabilities; however, we are aware that 

each study discipline has its specifics and each student his own specific needs. Not all adaptations, 

principles and/or strategies will be useful for all students with other types of disabilities. Make 



Erasmus +, KA2: Strategic Partnerships,  
Project: „Inclusive university – a set of tools dedicated to HEI for better respond to 
disable student’s needs” 
Agreement no: 2019-1-PL01-KA203-065243 

 

 

sure, you are adapting the teaching process to student's actual needs and with active and regular 

communication with the student.  In item 5: we discuss support of higher education institution 

in the process of inclusion. In a separate document, we present good practices and resources on 

teaching students with disabilities and making your university an inclusive educational institution.  

1. Introduction  

2. Definition and types of other disabilities, not described in chapters 1 - 4 

3. Competencies of academics 

4. Higher education didactics 

5. Support of higher education institutions in the process of inclusion 

2 Types of other disabilities 

Under ‘other disabilities’ are in this chapter described: 

– Students with specific learning difficulties 

– Students with speech and/or language disorder 

– Students with autism spectrum disorders 

– Students with long term illness  

– Students with ADHD 

Descriptions are from sources of Affordable College Online, 2020; Best Colleges, 2020, NIMH, 

2020; WHO, 2020; Bera et al., 2010, and Jakšić Ivačič et al., 2020. 

2.1 Students with specific learning difficulties 

Students with learning disabilities may find it difficult to acquire knowledge or skills in the same 

ways as their peers. This could mean they struggle to learn through traditional teaching methods, 

or that they wrestle with a curriculum designed for students their age. Deficiencies affect an 

individual's ability to interpret perceived information, processing and/or connecting different 

information, and thus hinder the learning of skills (reading, writing, calculation). 

Main specific learning disabilities: 

- Dyslexia - Associated with difficulties in reading and/or writing 

- Dyscalculia - Associated with difficulties in math 

- Dysgraphia - Resulting in specific learning disabilities in writing 
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- Auditory Processing Deficit - Characterized by a struggle to understand and use auditory 

information 

- Visual Processing Deficit - A weakness in taking on and using visual information 

- Attention Deficit and Hyperactivity Disorder - Characterized by high degrees of distraction or 

hyperactivity (Best Colleges, 2020). 

2.1.1 Attention Deficit and Hyperactivity Disorder 

Attention Deficit Hyperactivity Disorder also known as an abbreviation ADHD is a disorder marked 

by an ongoing pattern of inattention and/or hyperactivity and impulsivity that interferes with 

persons functioning or development. 

ADHD can manifest in people as:  

– Inattention means a person wanders off task, lacks persistence, has difficulty sustaining focus, 

and is disorganized; and these problems are not due to defiance or lack of comprehension. 

– Hyperactivity means a person seems to move about constantly, including in situations in 

which it is not appropriate; or excessively fidgets, taps, or talks. In adults, it may be shown as 

extreme restlessness or wearing others out with constant activity. 

– Impulsivity means a person makes hasty actions that occur at the moment without first 

thinking about them and that may have a high potential for harm, or a desire for immediate 

rewards or inability to delay gratification. An impulsive person may be socially intrusive and 

excessively interrupt others or make important decisions without considering the long-term 

consequences (NIMH, 2020). 

2.2 Students with speech and/or language disorder 

Students with speech and/or language disorders have more or less organic or psycho-organically 

conditioned speech and voice disorders that prevent them from normal speech communication. 

They have difficulty expressing themselves and/or using language. 

Speech disorders can be expressed as: 

- incorrect, disturbing pronunciation of individual voices of speech (articulation); 

- phonation problems (voice); 

- inappropriate speed or rhythm of speech (fluency). 
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Language disorders are defined as an impairment in: 

- understanding and/or using spoken, written and/or other symbolic systems; 

- speech comprehension, word formation, sentences, reading, and writing. 

Speech and/or language disorders can interfere with learning and prevent students from 

engaging in their courses as easily and thoroughly as their peers, which in turn can lead to lower 

grades and undue stress. Each person with speech and/or language disorders has their own 

unique set of challenges and strengths, but here are some examples of how speech and learning 

disorders may impact academic success and learn in college: 

- Difficulty Taking Notes: Students whose language and/or speech prevent them from fully 

comprehending spoken word or from writing it down may not be able to take as helpful of 

notes as their peers. 

- Classroom Isolation: Students with speech disorders may feel uncomfortable or unable to 

speak up in class, meaning they could ask fewer questions and not receive valuable answers. 

- Low Test Scores: Students who have difficulty comprehending the written word may struggle 

to understand exams, which will negatively impact their grades. 

- Stress: Students who have speech or language disabilities may have to work harder in their 

classes than their peers and may also have to participate in ways they are not comfortable 

with - such as verbal presentations (Affordable College Online 2020).   

2.3 Students with autism spectrum disorders  

A, for example, Impairments usually exist across three main areas of functioning: 

- social interaction 

- communication, and 

- behaviour (restricted interests and repetitive behaviours). 

Many people with an autism spectrum disorder also have sensory sensitivities, i.e. over or under 

sensitivity to sight, touch, taste, smell, sound, temperature or pain (WHO, 2020, Bera et al., 2010, 

Jakšić Ivačič et al., 2020). 
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2.4 Students with long term illness  

The group of students with long term illness is a very heterogeneous group according to their type 

of problem. These problems can be visible, obvious, but they can also be invisible, harder to 

recognize at first glance. Long-term ill students are students: 

- with a long-term or chronic illness; 

- with bodily injury and/or prolonged rehabilitation; 

- with physical and mental health disorders. 

A student is ill for a long time if his illness lasts for more than three months. The disease may be 

dormant for a while and then may break out again at some point. Long-term illnesses include 

cardiac, endocrinological, gastroenterological, allergological, rheumatological, nephrological, 

pulmonary, oncological, haematological, dermatological, psychiatric and neurological diseases 

and diseases of immune deficiency. Under the category' long term ill students can also be 

included students with mental health issues. Mental health problems include depressive 

disorders, bipolar disorders, anxiety disorders, panic disorders, schizophrenia, post-traumatic 

stress disorder, eating disorders … The nature of these diseases may have a temporary or 

permanent impact on the students' studies, as secondary effects of the disease or side effects of 

medications cause disturbances in memory, attention, endurance, concentration, and level of 

energy. As a consequence, they can be absent from lectures and exercises several times or even 

for a longer period (Bera et al., 2010, Jakšić Ivačič et al., 2020). 

3 Competencies of academics 

It is important to enabling pedagogical staff in higher education:  

- to acquire knowledge for working with students with disabilities and 

- to make them aware of their role in creating an environment in which students with 

disabilities can succeed and feel welcome (Rebolj, 2014). 

It should be emphasized that adjustments of the pedagogical process should always be based on 

consensus between the higher education teacher and the student who needs the adjustments. It 

often happens that adjustments of the pedagogical process are planned based on students' deficit 

category (e.g. all students with physical disabilities need to use a wheelchair), which may be the 

reason for their inefficiency (as there is no universal formula for adjustments and no students’ 

needs are the same) (Rebolj, 2014). 
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There are 2 main ethical dilemmas of teachers in higher education, concerning the adaptations 

of the pedagogical process for students with disabilities: 

- Many are worried that adaptations will jeopardize academics standards;  

- Another ethical dilemma faced by higher education teachers is that they see adjustments as 

an unfair advantage of students with disabilities in comparison to students without disabilities 

(Rebolj, 2014).  

To avoid these ethical dilemmas, communication about adjustments of the pedagogical process 

between the student with disabilities and their teachers is crucial. Two dilemmas presented 

above are namely a demonstration of the negative attitudes higher education teachers have 

towards students with disabilities and their fear of them (Rebolj, 2014). 

4 Didactics 

4.1 Approaches to teaching strategies  

There is a range of inclusive teaching strategies that can assist all students to learn but there are 

some specific strategies that are useful for teaching students with specific learning difficulties; 

speech and/or language disorders; autism spectrum disorders and long term illnesses. After 

reviewing different resources about approaches to teaching strategies in classes that include 

students with specific learning difficulties; speech and/or language disorders; autism spectrum 

disorders and long term illnesses, we decided to rely on the description of didactics, that are 

presented in Bera et al., 2010; Jakšić Ivačič et al., 2020, mainly due systematic and user-friendly 

presentation of strategies. Texts under 4.1.1, 4.1.2, 4.1.3 and 4.1.4 are taken from these two 

sources.  

4.1.1 Students with specific learning difficulties (including students with ADHD) 

4.1.1.1 Adaptation of the learning space 

- Try to teach in a place where there is less noise for easier concentration 

- Try to teach in a place where technical aids can be connected to the power supply 

- good classroom lighting 
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4.1.1.2 Adaptation of communication, the transmission of study information and the teaching 

process 

- Use oral or written communication, depending on the needs of the student 

- During written communication (printed or electronic), try to make sure that the information 

is clear and short and well arranged, not too crowded 

- You must choose the appropriate type and size of letters in written information - the most 

appropriate types are the san-serif ones, such as Arial, Comic Sans, Verdana, Helvetica, 

Tahoma and Trebuchet. The italics of the letters are not appropriate. Use larger font size, 

between 12pt or 14pt to 16pt. 

- If possible, send material and notes, used in the class in advance.  

- Students might have assistance – notes taker  

- If you are comfortable with students recording lectures, allow them to do so.  

- Give clear and short instructions for group work in advance 

- If possible, provide the material or summary of the lecture in advance  

- The form structured and presented learning unit (prediction of goals, important concepts, 

contents, terms; clear explanation and summary) 

- Everything written on the board or projection should be read or said aloud 

- Try to put less text on individual slides/transparencies 

- Offer or find assistance in carrying out practical and fieldwork 

4.1.1.3 Adaptation of the use of computer and laboratory equipment 

- Enable software for audio support of reading 

- Try to use concept mapping tool programs, programs such as Onscreen ruler, T-bar (colour 

transparencies for changing computer background, and facilitate reading on a computer 

screen) … 

4.1.2 Students with speech and/or language disorder 

4.1.2.1 Adaptation of the learning space 

- sitting in the first rows allows a student to better follow the lecture  

- Try to choose a less noisy space 
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4.1.2.2 Adaptation of communication, the transmission of study information and the teaching 

process 

- Allow time for students’ responses 

- Use short and clear sentences 

- Use written communication when possible 

- Make use of the assistance of a third person in communication, if necessary 

- Regularly check the understanding of the information transmitted with the student 

- Enable breaks between lectures due to distractions in attention and concentration and faster 

fatigue 

- Try to check the understanding of the received information, study material while the 

information is given out.  

- Try to summarize the explanation and key points 

- If you are using new, unknown terminology, it can be beneficial to the students to send them 

in advance with a short explanation  

- Give short and clear instructions 

- Give the possibility of individual consultations 

4.1.2.3 Adaptation of work in small groups (seminars, etc.) 

- Form guided discussions 

- Summarizing what has been said 

- Make sure there is only one speaker at the time  

4.1.2.4 Adaptation of practical and field training 

- Help with communication 

- Make sure instructions are clear and given in the oral or written form, as needed 

- Give the possibility of prior preparation for practical and field training 

- Add an explanation of the subject of practical or field training 

 

4.1.3 Students with autism spectrum disorders  

4.1.3.1 Adaptation of the learning space 

- Make sure the space in which the study process takes place, does not have too much light or 

too much noise 
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4.1.3.2 Study process 

- Enable the presence of an assistant for a student at the study process 

- Enable the use of special utilities at lectures, tutorials, seminars and internships 

- Allow the use of a laptop 

- Provide the material for the lecture in advance so that the student can supplement it at the 

lectures 

- Instructions should be clear, unambiguous and written 

- If necessary, adjust the implementation of performances and presentation 

4.1.3.3 Adaptation of workgroups (seminars, etc.) 

- Group work can be challenging for students with autism spectrum disorders due to social 

interactions, communication, etc. enable the individual performance of obligations or adjust 

group work according to the needs of students 

4.1.4 A student with long term illness 

4.1.4.1 Adaptation of the learning space 

- Enable a quiet space with good lighting and free of allergenic factors, if possible 

4.1.4.2 Adaptation of communication, the transmission of study information and the teaching 

process 

- Ensure a quiet space with good lighting, free of allergenic factors 

- Speak clearly and slowly 

- Summarize the main points of the lecture 

- provide the material or summary of the lecture in advance so that the student can supplement 

it at the lectures 

- Allow absence or lower attendance at study process 

- Allow shorter breaks during the lectures, seminars, tutorials … 

- Allow assistance of note-taker, the assistance of classmates in making notes, assistance in 

organizing notes 

- If you are comfortable with student recording the lecture, enable them to do so.  

- Ensure material to be used at classes are available in advance 

- Try to moderate discussions 

- Summarize what has been said 
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- Make sure only one person is speaking at the time 

4.1.4.3 Adaptation of the use of computer and laboratory equipment 

- Enable support for spell check and grammar 

- Enable audio support for reading texts 

- Use electronic material 

4.1.4.4 Adaptation of practical and field training 

- The work has to be appropriate to the medical or physical and mental abilities of the student 

- We pay attention to the factors that can make the disease worse, by trying to remove or at 

least mitigate those factors 

4.2 Examination of the knowledge  

When considering alternative forms of assessment, equal opportunity, not a guaranteed positive 

outcome, is the objective. You should not lower academic standards to accommodate students 

with a disability, but rather are required to give them a reasonable opportunity to demonstrate, 

what they have learned. Below we present relevant points that shall be considered at the 

examination, as are described in Bera et al. (2010) and Jakšić Ivačič et al. (2020).  

4.2.1 Students with specific learning difficulties 

4.2.1.1 Adjustments to the performance of study obligations 

- Have awareness that students read electronic texts slower 

- Assist in the organization and distribution of study obligations 

- It is necessary to take into account that it takes time to convert the material from print to 

audio or electronic form before the student can start learning or researching the material for 

the seminar work  

- using a computer with support programs to take written exams (e.g. turning on the function 

for the spell and grammar check for written assignments) 

- where written performance is not possible, oral performance or the presence of a note-taker 

to whom the student dictates answers shall be ensured 

- Extended exam time 

- Use various forms of written examinations (encirclement of answers, supplement answers, 

the possibility of shorter answers, etc.), depending on the needs of the student 
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- Give possibility to use a dictionary, thesaurus during the writing 

- Enable the assistance of a person who checks written assignments before submission 

- Enable the use of calculators, tables, pre-agreed formulas 

4.2.1.2 Adjustment of assessment of written and factual work: 

- Font, spelling, grammatical structures and sentence order, and the use of punctuation should 

not be assessed (unless specifically required by academic standards)  

4.2.1.3 Adjustment of the assessment of speech performances and the oral part of the exam 

- The student performs an oral examination individually or in a small group if exposure to a 

larger group causes him discomfort 

4.2.2 Students with speech and/or language disorders 

4.2.2.1 Adjustments to the performance of study obligations 

- Have a longer deadline for the preparation of seminar work and other written assignments 

due to more difficult written expression 

- Enable longer time to test knowledge 

- Allow the use of a computer with audio support to perform written assignments or read 

literature 

- Turn on the function for the spell and grammar check for written assignments 

- Permit taking oral exams if written communication is difficult 

- Enable taking an oral examination individually or in a small group if exposure to a larger group 

causes discomfort to the student 

- Ask clear, understandable and simple questions, and check if the student understood them  

4.2.2.2 Adjustment of assessment of written and factual work: 

- Spelling errors, the grammatical structure is not assessed (unless specifically required by 

academic standards) 

- If the written expression is difficult, an oral examination is suggested 

4.2.2.3 Adjustment of the assessment of speech performances and the oral part of the exam 

- we do not assess how fluent the speech and other rhetorical skills are, but only the content 

(unless specifically required by academic standards) 



Erasmus +, KA2: Strategic Partnerships,  
Project: „Inclusive university – a set of tools dedicated to HEI for better respond to 
disable student’s needs” 
Agreement no: 2019-1-PL01-KA203-065243 

 

 

4.2.3 Students with autism spectrum disorders  

- Allow more time to prepare written assignments, seminar work 

- Extended time to perform an oral or written exam 

- If necessary, use adapted examination material (clear and short questions, enough space for 

answers) 

4.2.4 Students with long term illness 

4.2.4.1 Adjustments to the performance of study obligations 

- Enable taking exams in parts 

- Possibility of running exam in a separate room with less distraction 

- Allow extended deadlines for submission of seminar work, reports and products 

- Allow extended time for written assignments and break 

- If feasible, enable a written exam instead of oral (or vice versa), depending on the needs of 

the student 

- enable the use of support technology 

4.2.4.2 Adjustment of assessment of written and factual work: 

- Grammatical and typographical errors are not assessed (unless specifically required by 

academic standards) 

- More extensive exams are divided into smaller parts 

- A break during the exam is allowed to improve concentration 

4.2.4.3 Adjustment of the assessment of speech performances and the oral part of the exam 

- We do not assess how fluent the speech is but only the content 

4.3 Online delivery and materials 

When lectures are delivered online, there is some key aspect, teachers should keep in mind and 

when preparing electronic material for disabled. Tips for preparing electronic materials for the 

disabled can be found in different sources (eg. universities sites, publications, articles on specific 

methodology … ). The source of Jakšič Ivačič et al., 2020; includes a very systematic collection of 

aspects, that shall be considered for the preparation of electronic material and online lectures, 

this is the reason that we use the tips from this source. In items 4.3.1 and 4.3.2 are described 
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general tips, applicable to different types of disabilities, the item 4.3.3 contains specifics for 

students with specific learning difficulties; speech and/or language disorders; autism spectrum 

disorders and long term illnesses. 

4.3.1 Guidelines for virtual lectures 

- No matter what kind of e-platform we use, it is important that students with mental health 

issues are well acquainted with its functionalities; functions shall be additionally presented if 

necessary. 

- It is important to check if students with mental health issues know how to use online 

environments, and that this does not cause them any problems. 

- Speak slowly and clearly, as speech comprehensibility in video conferencing can be hampered 

by possible delays and interruptions. Check, if students hear you well and if they understand 

you. 

- Use non-automated presentations, move the slide forward yourself. 

- Lecture material should be available to students with mental health issues before the lectures 

start. 

- You can also record your lecture, and pass the recording on to those students who would need 

it. The quality of the sound of the video is very important. 

4.3.2 Guidelines for preparing electronic materials 

- All electronic materials should be accessible to all the students. Materials should be available 

before the lectures start. Before creating electronic materials, check to which students the 

content is intended, whether there are students with disabilities and what adjustments they 

might need. 

- If you are unable to fully adapt the material, add additional material to help students 

understand the content.  

- Try to use less extensive materials or make summaries of the most important information.  

4.3.2.1 Written materials 

- Avoid scanned or photographed materials, because they do not allow conversion to other 

formats. 

- The minimum font of Word files should be 12 and for PowerPoint presentations 24. Use a 

non-serif font such as e.g. Arial, Calibri or Verdana.  
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- Avoid underlining words, italics, and writing text in capital letters only; as this is more 

difficult to read. What you think is important, write in bold. If possible, do not use pdf files 

as they do not fit the screen. 

4.3.2.2 Images, diagrams and graphs 

- Add a short text to the picture, diagram or graph to describe what the picture, diagram or 

graph represents.  

- Use high-resolution images to make them visible even when the material is magnified. 

4.3.2.3 Videos and audio content 

- Videos and audio content (such as podcasts) should be subtitled, if possible. 

- Equip videos where there is only a picture and no speech with text descriptions so that they 

are also accessible to students with visual disability. 

4.3.3 Guidelines for preparing material for a specific group of students with disabilities  

The general guidelines, described above, are useful for most of the students with disabilities (and 

others, without as well). Because of the specific learning needs, steaming from students’ deficit, 

there are some specific guidelines you can follow when adapting the materials for students. 

Always keep in mind that each students’ needs are different.  

4.3.3.1 Students with specific learning disabilities 

- Use material in electronic or audio form 

- Prepare summaries of larger texts 

- Present information through colours and thought patterns 

- material printed on pastel coloured paper, depending on student’s preferences (the most 

commonly used paper colour is beige or light cream yellow) 

4.3.3.2 Students with speech and/or language disorders 

- Have less text on one page 

- Use material in electronic or audio form 

- Prepare summaries of larger texts 
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4.3.3.3 Students with autism spectrum disorders 

- Study material should be submitted in advance 

- Study material should be provided in a way that is accessible to the students (depending on 

student’s individual needs). 

4.3.3.4 Students with long term illness 

- Have less text on one page 

- Use material in electronic or audio form 

- Prepare summaries of larger texts 

- Present information through colours and thought patterns 

Texts under 4.3 are taken from source of Jakšič Ivačič et al., 2020. 

5 Support of HE institutions in this process 

Each higher education institution has its regulation in this area. Below we emphasise some main 

relevant points, based on discussions in different studies (Moriña 2016; Rebolj, 2014; Colon et al., 

2018): 

- Importance of inclusive culture (that consolidates a common language among the teaching 

staff, which considers differences among students as an opportunity to enrich knowledge). 

- Create a welcoming environment that promotes communication between students and 

faculty and among students. 

- A good approach is that HE institution agrees with students about possible adjustments 

before enrolment. 

- Universities should consider the especially sensitive transition of students with disabilities 

during their first year and even the first weeks of attendance. The university should take 

proactive action in transition planning to avoid early dropout and to foster academic success 

for students with disabilities. Strategies might include special orientation sessions, tutorials 

(e.g. assigning a student in a higher year or an instructor as a counsellor) or having reference 

persons or groups related to the disability among the faculty.  

- University spaces should be fully accessible, with no physical barriers of any type. In this 

context, it is crucial that spaces are based on the universal design principle so that 

environments are accessible to all users. Institutional adjustments include beside 

architectonic adjustments of the building, also: 
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- the possibility of converting materials into alternative forms; 

- adjustments to the use of libraries (e.g. extended time for borrowing materials); 

- adjustments to the procedures for admission and enrolment into the higher 

education institution; 

- adjustments to the administrative procedures. 

Higher education should support training the faculty, not only in the discipline they teach and 

investigate but also in how to teach. Instructional and methodological training on disability 

awareness and related issues, as well as on accommodations and the accommodation process, 

particularly for those students with hidden disabilities (e.g. students with specific learning needs, 

students with speech and/or language disabilities …), would help decrease attitudinal barriers 

that impede education.  

General emphasis: It is not enough for the university to guarantee access to students with 

disabilities. Its policies and practices must be revised to ensure that education is inclusive – 

guaranteeing that all the students can participate fully and that all can benefit from a process of 

quality teaching and learning. 
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